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Narrative Coherence: “[O]ur 

lives admit of sometimes more, 

sometimes less coherence; they 

hang together reasonably well, but 

they occasionally tend to fall 

apart” (Carr, 1986, p. 97).     

Stories to Live By: “Clandinin et 

al. (2006) understand identity as “a 

unique embodiment of each 

[person’s] stories to live by, stories 

shaped by knowledge composed on 

landscapes past and present in which 

[each person] lives and works” (p. 9).  
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hang together reasonably well, but 

It begins with a story. . .  
 

Thomas King (2003) wrote about an experience he had as 

a young man when someone looked at him, while 

contemplating the stories of Indians they had read about, 

and said, “You’re not the Indian I had in mind.”  This 

presentation speaks to the multiple ideas of the

have in mind and how this idea informed my own 

research and is a question we, in education,

asking ourselves.  In this presentation I reflect on my 

experiences of living alongside three Aboriginal youth and 

their families and inquire into wonders central to “what 

are the stories that Aboriginal youth and their families tell 

of who they are and are becoming, and how do other 

stories (cultural, familial, community, and schools stories); 

especially those of the Indian in mind, influences and 

shapes their stories of who they are becoming? 

 

Through my research, I speak to possibilities in hopes to 

live and tell different stories of Aboriginal youth and 

families, while still acknowledging the very real dispari

and inequities Aboriginal people experience.  Aboriginal 

education can begin to build on a deeper understanding of 

the influence of the Indian we have in mind

 
landscapes past and present in which 
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Composing diverse identities: 

Thomas King (2003) wrote about an experience he had as 

when someone looked at him, while 

contemplating the stories of Indians they had read about, 

and said, “You’re not the Indian I had in mind.”  This 

presentation speaks to the multiple ideas of the Indian we 

and how this idea informed my own 

earch and is a question we, in education, need to be 

In this presentation I reflect on my 

experiences of living alongside three Aboriginal youth and 

their families and inquire into wonders central to “what 

youth and their families tell 

of who they are and are becoming, and how do other 

stories (cultural, familial, community, and schools stories); 

, influences and 

shapes their stories of who they are becoming?  

possibilities in hopes to 

live and tell different stories of Aboriginal youth and 

families, while still acknowledging the very real disparities 

and inequities Aboriginal people experience.  Aboriginal 

a deeper understanding of 

Indian we have in mind (King, 2003). 



 

 

 

Narrative Inquiry 
For three years I engaged in a narrative 

inquiry alongside 3 Aboriginal youth and 

their families, both on and off the school 

landscape. From the field text (data), 

including transcribed conversations, 

memory box items, photographs and art 

work, narrative accounts were co-

composed alongside the youth. Through 

careful analysis of the three narrative 

accounts I gained new understandings and 

insights into the experiences of Aboriginal 

youth and families as they negotiated their 

identities and how Indian in mind stories 

shape these negotiations. 
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Why does this Matter?  
We need to attend to the lives of Aboriginal youth 

and families in a way that begins and remains 

situated in their experiences rather than 

remaining focused on the statistically dismal 

story told in damage-centered-research (Tuck, 

2009).  Because of mandated policy and 

curriculum being created and implemented in 

schools, a deeper understanding of how those 

policies shape the lives of those who implement 

and engage with them must continue to be 

undertaken.   Due to the ever-shifting political, 

institutional, social, and cultural landscapes, 

which is continually negotiated by Aboriginal and 

non-Aboriginal people alike, we must continue to 

engage in conversation with one another.  

 

Awakening to Possibilities   
There is potential and possibility in 

understanding experiences when we 

recognize Aboriginal youth and families 

as always becoming (Greene, 1995).  I 

will share my experiences as I 

narratively inquired into the lives, lived 

and told, of the participants and explore 

a deeper relational understanding of who 

we are as Aboriginal and non-Aboriginal 

peoples through a discussion of identity 

as stories to live by (Clandinin & 

Connelly, 2000), narrative coherence 

(Carr, 1986), living in liminality 

(Heilbrun, 1999), and loving “world” 

traveling (Lugones, 1987). 

Your Story  
1. What stories about the Indian in mind are shaping 

current policy and practice?  

2. How do those policies impact those who implement 

the policy or practice and those who engage with the 

policy or practice? 

4. How can we attend to the lives of Aboriginal youth 

and families in ways that deepen understanding of the 

stories they tell of who they are and are becoming and 

deepen understanding of how other stories, especially 

those of the Indian in mind, shape policy and practice, 

and thus shape the stories Aboriginal youth and 

families tell of who they are and are becoming? 
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