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What is this research about? 
This paper presents findings from a collaborative inquiry project that 

explored teaching approaches that highlight the significance of 

multilingualism, multimodality and multiliteracies in classrooms with 

high numbers of linguistically and culturally diverse students. 

What were the research questions? 
What are some pedagogical approaches that will foster increased literacy 

engagement and literacy learning for linguistically and culturally diverse 

students? 

Why does this matter?  
When teachers open up the instructional space for multilingual and 

multimodal forms of pedagogy, languages other than English or French 

are legitimized in the classroom and students’ home languages and 

community connections become resources for learning. 

What did we do? 
For this Collective Pedagogical Inquiry the research questions came 

directly from the teachers’ pedagogies and the teaching and learning in 

their specific classrooms. The teachers and the researchers worked 

collaboratively to explore a descriptive writing unit implemented in a way 

that connected with students’ lives and enabled them to use their multiple 

linguistic repertoires, through the creation of multiple texts using creative 

writing, digital technologies and drama pedagogy.  

What did we learn? 
When students were provided opportunities to use their linguistic and 

cultural resources and their identities as part of the curriculum through 

multimodal and multilingual pedagogies, they took ownership of their 

learning and experienced increased identity investment, deeper levels of 

literacy engagement and literacy learning. 
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What is this research about? 
We describe a qualitative study conducted over the course of one school 

year in an ethnically diverse school aimed at exploring the conditions 

under which parents of low socioeconomic status immigrant-background 

children will engage actively with the school. Parents and facilitators 

participated in story-telling sessions, which involved discussing personal 

experiences and reading and writing stories about identity and diversity. 

What were the research questions? 
How do we move /transition from pedagogical disadvantage to 

empowerment/collaborative power relations? 

Why does this matter? 
In both Canada and the United States, major initiatives in educational 

reform over the past 15 years have consigned issues of cultural and 

linguistic diversity to the margins of concern. Within these approaches, 

parental involvement has implicitly been characterized as one-way (from 

school to parents), with minimal focus on tapping into parents’ funds of 

knowledge. 

What did we do? 
The model implied by the project (a) establishes two-way collaboration 

as the modus operandi, (b) focuses on parental and student literacy as a 

creative process of cultural production, (c) mobilizes parents’, and thus 

students’ funds of knowledge by expanding the educational space to 

include multiple languages and cultures, and (d) creates ongoing 

interactional spaces that are empowering and identity-affirming for 

parents, students, and teachers. 

What did we learn? 
The outcomes of the project are consistent with our claim that parents 

from low-income marginalized communities will engage with the school 

only to the extent that such engagement is identity-affirming. 
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What is this research about? 

The community-engaged project, Songide’ewin (Strength of the Heart, trans. 

from Ojibwe): Aboriginal Narratives, explores what happens when Aboriginal 

students’ identities are placed at the center of school curriculum. 

What were the research questions? 

What impact does the creation of arts-based identity texts have on Aboriginal 

secondary school students’ articulation of their identities? What impact do 

identity texts have on Aboriginal students’ academic engagement? 

Why does this matter? 

Many Aboriginal students do not see themselves represented in the curriculum, 

particularly in urban centers, and are not provided with safe spaces to explore 

and express their Aboriginality. When students are provided opportunities to 

explore and express their cultural, social, and historical identities as part of a 

rigorous curriculum, their identities are validated and the potential to become 

academically engaged increases. 

What did we do? 

Using reflections on cultural, linguistic, and/or musical heritage, students 

explored the meanings and interpretations of personally important cultural 

artifacts using acrylics on canvas and poetry/prose. The arts classroom turned 

into a space where Aboriginal secondary students could explore their identities 

through the creation of visual and literary identity texts. These identity texts 

were featured in three Ontario public art galleries, including The Art Gallery of 

Hamilton, Ontario’s third largest public gallery, in Spring 2013. Following the 

various experiences, students were asked to reflect on the artifacts they created 

and their experiences creating the identity texts. 

What did we learn? 

We gained deeper insights into the identity-affirming impact of the Native 

Studies and Culture program at the students’ high school. We also learned about 

the importance of identity and identity text creation to the students. Of particular 

note, we noticed a clear link between identity affirmation and academic 

engagement in students who created visual and/or literary identity texts. 

[Montero, M. K., Bice-Zaugg, C., Marsh, A. C. J., & Cummins, J. (2013). Activist 

literacies: Validating Aboriginality through visual and literary identity texts. Journal of 

Language and Literacy Education [Online], 9(1), 73-94. http://jolle.coe.uga.edu/wp-

content/uploads/2013/06/Validating-Aboriginality.pdf]   
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“Take away identity and what do you 

have?—the effects of residential 

schools.” 

 ~ Cassandra 

Bice-Zaugg, 

SJAM student


