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 Inserting Student Voices and Self-Representations through Digital 

Storytelling  

 Dolana Mogadime and Michael O’Sullivan 
 

An unfathomable 41% percent of Portuguese and Spanish speaking students do not 

complete high school in Toronto (Nancekivell, et al., 2013), This formidable statistic lead the 

way to collaboration between: an NGO committed to Latino-Hispanic children; and the 

Toronto Catholic District School Board for the development of a project that engaged 

students in telling their own stories of schooling. Using a participatory approach, students 

were involved in a series of workshops in which they narrated their everyday experiences of 

schooling. With the support of a videographer students moved from documenting their 

stories through workshops focused on their writing to producing digital stories they had 

authored. The conference paper will provide a discourse analysis of these stories and 

consider the emancipatory processes that facilitated students coming to voice. Additionally, 

the silences that contributed to their subjugation in the school system are problematized.  

 

As members of the advisory, Mogadime and O’Sullivan (2012) suggested that ‘A Viewing 

Guide’ accompany the stories that Latino/Latina youth tell about their experiences of 

schooling. The guide provides important suggestions for educators regarding the meaning 

and purpose of storytelling such as: Storytelling as a teaching and learning tool (for both 

teachers and students); storytelling as evidence of both unpacking and problematizing 

inequity in the school system. The paper argues that when storytelling is considered as a 

means for:  1). critical thinking; 2). social and institutional analysis; 3). as transformational; and 

4). as a vehicle for the expression of student agency, it holds possibilities for creative 

regenerative energies that support hope and promise for a better future for Latino-Hispanic 

youth.  
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The Invisible Poverty: Educating Against Storied Assumptions of 

Students and Families 

Darlene Ciuffetelli Parker 
 

Poverty is a multi-faceted issue that needs attention by educators, teacher educators, 

and narrative researchers in education. Challenges of poverty should not obscure what it 

means to be successful in school. Yet, how do educators resist deficit-based 

conceptualizations of students and their families, given the prevalence of derogatory 

stereotypes about communities affected by poverty? When we talk about poverty and 

schooling, we can examine poverty in educational communities from the vantage point 

of the small narrative discourses that student teachers, teachers and community members 

share. These poverty stories become critical counterpoints to mega-narrative reforms 

(Olson & Craig, 2009) and top down scripted policy.  

 

The paper will make visible how ‘signs of poverty’ can be understood as biased 

assumptions from educators’ own mega-narrative experiences of schooling. By teaching 

against storied assumptions of students and families affected by poverty, the author 

cautions that teacher collaboration in many reform schools and teacher education 

programs also run the risk of sharing deficit practices, discouragement, and stereotypes of 

the students and communities served.  Based on research on poverty and schools in 

Ontario, the paper uses the author’s working terms: narrative reveal, narrative revelation, 

and narrative reformation (Author, 2012, 2013) to examine storied experience and the 

complexity of transformational knowledge on changing mindset on the topic of poverty 

and schooling. The paper will share how living against the meganarrative in teacher 

education helps beginning and experienced educators become aware of bias and 

deficit-based stereotyping. 

 

Becoming a Queer Teacher: Narrative Experiences of Queer Teacher 

Candidates 

Courtney Fleet 
 

Little is known about the experiences of queer teacher candidates in Initial teacher 

Education Programs in Ontario.  Despite recent political and social advancements, 

teacher education programs have experienced little change and heteronormative 

undertones continue to be a part of dominant discourse in education (Nixon & Givens, 

2004).  Consequently, many queer teachers and teacher candidates continue to live in 

fear of coming out (Grace & Benson, 2000).   

 

This paper examines the experiences of queer teacher candidates in Initial Teacher 

Education Programs throughout Ontario.  Questions which will be explored include: What 

stories do teacher candidates tell about being queer in Initial Teacher Education 

Programs?  How do queer teacher candidates respond to social bias and stereotypes in 

the learning community?  Can queer teacher candidates’ narratives inform teacher 

education reform?  By providing a comprehensive analysis of the attitudes, feelings, and 

storied experiences of former queer teacher candidates in Ontario, this paper intends to 

provoke conversations of change within the teaching community and Initial Teacher 

Education Programs. 
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Title: Interrogating Whiteness through Counter Storytelling 

Kim Radersma 
 

Since leaving the “front lines” (Ladson-Billings, 1998) of education very recently, 

where I taught high school English for 15 years, I have been pursuing answers to 

some of the most pressing concerns I, and many of my colleagues, faced while 

teaching. Among the most urgent was and remains to be the issue of racism. The 

shocking disparities and inequities between white and non-white students in the 

classroom tell of a continuing oppression that remains relatively unaddressed or 

ignored at the high school level. While sharing glimpses of several high school 

classrooms from my own varied experiences, I hope to expose this gritty 

battleground. 

 

This paper will attempt to reveal spaces in which counterhegemonic teaching can 

occur (Apple, 2011). Particularly, it will seek to unveil how white teachers can 

confront their own complicity within oppressive systems, and then choose to 

“unlearn” their racism and confront obstacles to white anti-racist activism (Case, 

2012). This paper will also offer a summary of Critical Race Theory which 

acknowledges that racism is inherent in North America, and mostly unattested and 

unquestioned (Ladson-Billings, 2008). It will explore how racism is perpetuated by 

complicit white people who cling to their virtuous goodness (Applebaum, 2010). 

And it will attempt to address ways in which white educators can seek to liberate 

themselves while taking risks and opposing the status quo. 
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